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Abstract 
This study interrogated Nigerian educational policies in relation to the articulation of visions for a 

digitally mediated educational system, looking specifically at how these visions converge with 

philosophical orientations towards equity and human development and what normative insights 

may guide transformative practice. A hybrid framework was employed, which integrated critical 

policy analysis, critical pedagogy, African communitarian thought and educational theories of 

digital mediation. Methodology involved qualitative documentary – philosophical design in which 

data were sourced from fourteen documents published from 2010 to 2024 and were analysed using 

the READ framework, combining critical policy analysis, textual analysis as well as hermeneutic 

reflection and speculative reasoning. Findings revealed that policies prioritise digital literacy, 

innovation, and lifelong learning, yet remain constrained by infrastructural deficits, teacher 

readiness gaps and limited cultural localisation. While rhetorical visions align with empowerment 

and communal responsibility, practice risks reproducing inequities. Normatively, the study 

advocates pedagogy-led digital reform: comprehensive teacher preparation, culturally grounded 

content, blended modalities, and equity-centred governance. 
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Introduction  

The educational system in Nigeria is 

confronting dynamics in which technological 

innovation must intersect with a complex 

constellation of socio-cultural, infrastructural 

and philosophical realities. With over 200 

million inhabitants and a predominantly 

youthful demographic, the country faces both 

immense challenges and unique 

opportunities in integrating digital 

technologies into its educational system. The 

educational framework of the country, as set 
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forth in National Policy on Education 

(Federal Republic of Nigeria, 2013), 

emphasises the strategic centrality of 

information and communication 

technologies (ICT) to teaching, learning and 

administrative efficiency. These initiatives 

are directed at addressing longstanding 

disparities in educational access and 

outcomes. Subsequent policies, including the 

National Policy on ICT in Education (Federal 

Ministry of Education, 2019) and the 

National Digital Learning Policy (Federal 

Ministry of Education, 2023), advocate for 

the development of human capital through 

ICT. These are intended to promote critical 

thinking, innovation and lifelong learning, 

while recognising the need for infrastructure, 

capacity building and governance to support 

these initiatives.  

 

Despite these ambitious policy directives, 

actual implementations are reckoning with 

blocks arising from multifarious contextual 

realities. Deep-seated socio-cultural factors 

that include significant ethnic diversity and 

entrenched gender norms appear to be 

generating differentials in access to the 

digital tools essential for the development of 

skills relevant to 21st-century realities, 

particularly in rural areas where 

approximately half of the population resides 

(UNICEF, 2023). Economic constraints, 

reflected in widespread poverty, militate 

against household affordability for devices 

and data. As a result, only 9.4% of 

households own computers, while 34.6% 

have access to internet technologies (World 

Bank, 2025). Infrastructural deficits – for 

example, unreliable electricity averaging 

twelve hours of daily outages and limited 

broadband coverage in northern regions – 

accelerate digital divides. Consequently, 

schools operate with high student-to-device 

ratios (World Bank, 2025). Another factor is 

related to the system of governance which 

Nigeria operates that decentralises education 

to the 36 states of the federation. This entails 

and ensures that there are therefore uneven 

policy implementation and regional 

disparities. An example of these disparities 

can be seen in more robust ICT access in 

southern states like Edo compared to 

northern states of the federation like Katsina 

(Federal Ministry of Education, 2023). 

  

These structural and socio-economic realities 

find convergence with pedagogical 

philosophies rooted in colonial legacies in 

which teacher-centred approaches prevail, 

which sharply contrasts with the learner-

centred, interactive paradigms promoted by a 

digitally-mediated system. Critical voices 

from UNESCO’s advocacy for technology in 

education to achieve Sustainable 

Development Goal 4 and other international 

frameworks, however, rail against uncritical 

adoption of digital tools. Such warnings 

demonstrate the risks of driving up disparities 

in educational access or undermining human-

centred pedagogies (Global Education 

Monitoring Report Team, 2023). In Nigeria, 

interventions such as UNICEF’s Learning 

Passport call attention to the potential for 

blended approaches to reach marginalised 

learners. At the same time, they reveal 

persistent challenges in the reconciliation of 

digital content with local cultural norms and 

indigenous knowledge systems (UNICEF, 

2023). These dynamics are confirmed by 

peer-reviewed studies, revealing perceived 

challenges in ICT integration – such as 

regional disparities, technophobia among 

educators and inadequate training and socio-

economic disparities – that can block 

orientations towards innovative teaching in 

secondary schools (Rehman et al., 2024; 

Dele-Ajayi et al., 2021; Azubuike et al., 

2021; Olanrewaju et al., 2021)  

 

Digital education arises within this context to 

present both transformative potential and 

philosophical tensions. Though education is 
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awash in potential to foster critical thinking, 

problem-solving and equitable access, its 

effectiveness is not automatic. It depends on 

harmonising technological capabilities with 

Nigeria’s diverse socio-cultural, economic, 

and educational realities. Collectively, these 

dynamics highlight the need for a nuanced, 

contextually grounded approach that 

balances innovation with inclusivity, equity 

and cultural relevance. This compels a 

documentary-philosophical inquiry into 

pedagogical visions for a digitally-mediated 

educational system in Nigeria. 

 

Statement of the Problem  

Despite comprehensive policies looking to 

promote digital education, the educational 

system in Nigeria continues to face 

fragmentations in digital policy 

implementation and differentials in digital 

policy outcomes. The National Policy on ICT 

in Education and the National Digital 

Learning Policy articulate ambitious visions 

for access, quality and innovation. These 

frameworks are, however, deficient in the 

reconciliation of the philosophical tensions 

between global technological imperatives 

and local pedagogical traditions. Structural 

and economic constraints are at play: 

unreliable electricity, poor internet 

connectivity and low household 

affordability. These are disproportionate in 

the adverse effects they generate on rural 

residents and resource-constrained 

populations. The result is a widening digital 

divide that constrains meaningful 

engagement with technology-mediated 

learning. Moreover, current policies are 

limited in the guidance they offer on 

culturally responsive content, ethical 

considerations and compatibility with 

indigenous knowledge systems. These 

realities risk perpetuating inequities and 

undermining the transformative potential of 

digital education (UNESCO, 2023). Limited 

digital skills among many teachers and stark 

disparities in resources between public and 

private institutions further stifle pedagogical 

innovation, while socio-political instability 

in northern and conflict-affected regions of 

the federation deprives millions of children 

of viable digital alternatives.  

 

These converging factors reveal a critical 

research gap, which can only be bridged by a 

documentary-philosophical inquiry directed 

at three core issues: (1) an interrogation of the 

pedagogical visions within existing policies; 

(2) an examination of how these visions 

reflect or diverge from Nigeria’s 

philosophical orientations to education and 

human development; (3) and the 

development of philosophically grounded 

generation of insights capable of guiding the 

creation of a digitally mediated educational 

system that is both innovative and 

contextually responsive.  

 

Research Questions 

In the light of the problem of the study, the 

following questions will guide the inquiry: 

1. How do Nigeria’s official educational 

policies and discourses articulate 

pedagogical visions for a digitally 

mediated educational system? 

2. In what ways do these articulated 

visions align with, challenge, or 

conflict with prevailing philosophical 

orientations toward education, equity, 

and human development in Nigeria? 

3. What philosophically grounded 

insights can be generated to guide the 

development of a digitally mediated 

educational system that is 

contextually responsive, inclusive, 

and transformative? 

 

Theoretical Framework  

This study employed a hybrid framework that 

integrates documentary analysis, 

philosophical inquiry and educational 

theories on digital learning. Critically, the 
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applied critical policy analysis to treat 

educational policies as ideological texts that 

negotiate power, equity and visions of 

modernisation (Ozga, 2000; Ball, 1993). 

Philosophically, it drew on critical pedagogy, 

which emphasises dialogical and 

empowering education (Freire, 1970/2005), 

and African communitarian thought, which 

stresses solidarity, inclusivity and indigenous 

values (Wiredu, 1996; Gyekye, 1997). 

Educationally, the framework of the study 

juxtaposed theories of technological 

mediation. On one hand, Papert’s (1980) 

technocentric view holds that digital tools 

can transform learning, while, on the other 

hand, Vygotsky’s (1978) socio-cultural 

theory highlights the contextual mediation of 

technology. The study established a 

framework that is simultaneously critical, 

philosophical and educational through a 

synthesis of these perspectives, enabling a 

robust interrogation of policy visions for 

digital learning and generating normative 

insights to guide the development of a more 

contextually responsive system.  

 

Literature Review  

Pedagogical Visions in Policy  

Nigerian educational policy has long 

articulated broad aims centred on human 

capital development and social inclusion 

(Federal Republic of Nigeria, 2013). These 

ambitions are reframed in ICT-specific 

policies, which advocate for critical thinking, 

creativity, and lifelong learning (Federal 

Ministry of Education, 2019). The National 

Digital Learning Policy (NDLP) further 

emphasises digital literacy, equity, and 

learning continuity (Federal Ministry of 

Education, 2023). However, scholars caution 

that such visions often remain aspirational, 

necessitating a critical examination of the 

interests and pedagogical models they 

ultimately promote (UNESCO, 2023).  

 

The Realities of Digitally Mediated 

Education  

Globally, the educational value of technology 

is recognised as contingent on pedagogical 

integration, equity, and access (UNESCO, 

2023). In Nigeria, research underscores a 

stark digital divide, exacerbated during the 

COVID-19 pandemic, which 

disproportionately excluded rural and low-

income learners due to inadequate 

infrastructure and unaffordable data 

(Azubuike et al., 2021). Analyses of the 

national EdTech ecosystem reveal 

fragmented pilot programmes and weak 

integration into mainstream education 

systems (Dele-Ajayi & Taddese, 2020). 

While initiatives like UNICEF's Learning 

Passport demonstrate potential for scalable, 

blended learning, they face significant 

challenges in localisation and long-term 

sustainability (UNICEF, 2023, 2024).  

 

Tensions in Pedagogical Implementation  

Policy and research advocate a shift from 

teacher-centred instruction to learner-

centred, competency-based approaches 

(Federal Ministry of Education, 2019, 2023). 

A critical barrier to this shift is teacher 

readiness where many educators lacke the 

digital-pedagogical skills and confidence for 

effective integration (Ifinedo, 2020). 

Evidence from the pandemic indicates that 

technology was often used to replicate 

traditional one-way instruction rather than to 

foster collaborative or problem-based 

learning (Azubuike et al., 2021; Olanrewaju 

et al., 2021). Scholars, consequently, argue 

that effective digital educational visions must 

explicitly connect technological tools with 

comprehensive teacher development, 

culturally relevant content and robust equity 

frameworks (Dele-Ajayi & Taddese, 2020; 

UNESCO, 2023).  
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Research Gap  
The existing literature effectively documents 

the infrastructural deficits, limited teacher 

capacity and systemic fragmentation that 

hinder digital education in Nigeria. A 

significant gap, however, remains as evident 

in how few studies undertake a critical, 

philosophical interrogation of the 

pedagogical visions embedded within the 

policy documents themselves. There is a lack 

of analysis examining their underlying 

assumptions about knowledge, equity, and 

human development in relation to values 

such as African communitarianism. This 

study therefore moves beyond descriptive or 

evaluative approaches to address this gap 

through a documentary-philosophical 

inquiry. Its aim is to map policy language, 

interrogate its normative foundations, and 

generate principles for a contextually 

responsive digital education system in 

Nigeria.  

 

The pedagogical visions embedded within 

the policy documents themselves. There is a 

lack of analysis examining their underlying 

assumptions about knowledge, equity, and 

human development in relation to values 

such as African communitarianism. This 

study therefore moves beyond descriptive or 

evaluative approaches to address this gap 

through a documentary-philosophical 

inquiry, the aim being to map policy 

language, interrogate its normative 

foundations and generate principles for a 

contextually responsive digital education 

system in Nigeria.  

 

Methodology 

Research Design 

A qualitative documentary–philosophical 

design was employed for study. The design 

integrated critical policy analysis, textual 

analysis as well as hermeneutic reflection and 

speculative reasoning. 

 

Data Sources and Sampling 
Fourteen documents were purposively 

sampled from 2010 to 2024 to capture 

Nigeria’s digital education reforms: three 

core policies (the 2013 National Policy on 

Education, the 2019 ICT in Education Policy, 

and the 2023 National Digital Learning 

Policy – supplemented by UNESCO, 

UNICEF and World Bank reports. Six 

philosophical and theoretical texts on critical 

pedagogy, socio-cultural learning and 

African communitarianism were selected to 

provide interpretive lenses.  

Data Collection 
Data collection followed the READ 

framework (Dalglish et al., 2020). 

Documents were compiled into a digital 

repository, with metadata (authorship, year, 

context) recorded. Excerpts on pedagogy, 

digitalisation and equity were extracted and 

annotated. Philosophical texts were reviewed 

concurrently to deepen interpretive and 

normative analysis, ensuring a systematic, 

replicable process. 

Data Analysis 

Critical policy analysis was employed to 

identify explicit goals in an exploration of 

how Nigeria’s educational policies articulate 

pedagogical visions for a digitally mediated 

system (e.g., ICT-driven innovation) and 

implicit assumptions (e.g., assumed access 

equity). This addressed the first research 

question. To examine how the visions 

(explored in research question one) reflected, 

challenged or conflicted with philosophical 

orientations towards education, equity and 

human development, textual analysis was 

used to map power dynamics and ideological 

tensions against critical and communitarian 

frameworks. This addressed the second 

research question. Finally, hermeneutic 

reflection and speculative reasoning were 

employed to synthesise findings into 

normative recommendations in order to 

generate philosophically grounded insights 

for a contextually responsive, inclusive 
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digital educational system. This addressed 

the last research question.  
Presentation and Discussion of Findings 

Research Question One: How do Nigeria’s official educational policies and discourses articulate 

pedagogical visions for a digitally mediated educational system? 

Table 1: Functional Pedagogy and the Hidden Curriculum in Nigeria’s Educational System 

Policy 

Document 
Year 

Explicit 

Pedagogical 

Vision 

Implicit 

Assumptions 

Observed 

Limitations 

National Policy 

on Education 
2013 

ICT integration, 

critical thinking 

Technology drives 

modernisation 

Limited guidance 

on equitable 

access 

ICT in 

Education 

Policy 

2019 
Digital literacy, 

innovation 

 

Technology 

integration 

improves learning 

Rural learners 

disadvantaged 

National Digital 

Learning Policy 
2023 

 

Lifelong 

learning, 

blended 

approaches 

Digital tools 

inherently 

empower learners 

Infrastructure and 

capacity gaps 

Note. Data compiled from Federal Republic of Nigeria (2013), Federal Ministry of Education (2019, 2023), and UNESCO (2023). 

Critical policy analysis, as applied to research 

question and presented in Table 1, shows that 

Nigerian educational policies are explicit in 

the promotion of ICT integration, digital 

literacy, innovation and lifelong learning, as 

emphasised by National Policy on Education 

(2013). This reflects Bowen’s (2009) 

conception of policies as ideological 

artefacts. Implicitly speaking, these policies 

assume that technology will automatically 

modernise learning and enhance equity, an 

assumption challenged by UNESCO’s 

(2023) findings on systemic inequities in 

digital access. The ICT in Education Policy 

(2019) and the National Digital Learning 

Policy (2023) extend these visions but also 

reveal gaps as practical realities linked poor 

infrastructure, teacher capacity limitations 

and rural digital divides demonstrate that 

many learners are bereft of full beneficial 

from these visions. This indicates a tension 

between policy ambitions and systemic 

constraints.  

Research Question Two: In what ways do 

these articulated visions align with, 

challenge, or conflict with prevailing 

philosophical orientations toward education, 

equity, and human development in Nigeria? 

Table 2: Philosophical Alignments and Tensions with Policy Visions 

Philosophical Lens Alignment with Policy Conflict/Challenge 

Critical Pedagogy 
Encourages ICT integration 

and critical thinking 

Policies remain top-down and 

teacher-centred 

 

African Communitarianism 
Promotes inclusivity and 

lifelong learning 

Limited incorporation of local 

knowledge and community 

perspectives 

Note. Data sources: Freire (1970/2005); Wiredu (1996); Gyekye (1997); Azubuike, Adegboye, & Quadri (2021); Olanrewaju, 

Adebayo, Omotosho, & Olajide (2021). 
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Textual analysis, as applied to research 

question two and presented in Table 2, 

demonstrates partial alignment of policies 

with critical pedagogy and African 

communitarian thought. They support 

learner-centred ideals such as critical 

thinking and social inclusion, yet the top-

down orientation and limited integration of 

indigenous knowledge reveal conflicts. The 

gaps between globalised policy aspirations 

and local educational realities underscore the 

importance of aligning visions with 

contextually grounded philosophical values 

(Azubuike et al., 2021; Olanrewaju et al., 

2021). 

 

Research Question Three: What 

philosophically grounded insights can be 

generated to guide the development of a 

digitally mediated educational system that is 

contextually responsive, inclusive, and 

transformative? 

Table 3: Normative Insights for a Transformative Digital Education System 

Insight Area Normative Recommendation 

Teacher Preparedness 
Continuous digital-pedagogical training and 

support 

Cultural Relevance 

 

Embed indigenous knowledge and community 

perspectives 

Equity & Access 

 

Flexible modalities for rural and low-income 

learners 

Systemic Integration 
 

Align policy visions with classroom practices 

Note. Data sources: Papert (1980); Vygotsky (1978); Ifinedo, Rikala, & Hämäläinen (2020); UNESCO (2023); UNICEF (2023). 

 

The juxtaposition of Papert’s technocentric 

vision with Vygotsky’s socio-cultural theory 

based on hermeneutic reflection and 

speculative reasoning as presented in Table 3 

demonstrates that technology alone cannot 

transform learning. The interests of effective 

implementation direct that teacher 

preparedness should be reckoned as a critical 

factor, supporting Ifinedo et al.’s (2020) 

observation that teachers who are limited 

digital-pedagogical capacity stand in the way 

of effective integration. Moreover, UNICEF 

(2023) and UNESCO (2023) highlight that 

culturally relevant content and inclusive 

delivery models are essential to avoid 

reinforcing existing inequities. These 

insights collectively generate normative 

directions: that policies should harmonise 

technological innovation with socio-cultural 

realities, that standards should actively 

cultivate teacher capacity; and procedures 

should equity as a central principle, thereby 

aligning with both critical pedagogy and 

African communitarian philosophy. 

 

Conclusion and Implications  

This study examined the pedagogical visions 

embedded in Nigerian and international 

policy documents for digitally mediated 

education system, the tensions arising in the 

pursuit of a digitally mediated educational 

system, and the normative directions that 

could be used to ground a more contextually 

responsive framework. A fusion of 

documentary analysis with philosophical 

critique watered the ground for the research 

lay bare how aspirations for digital 

transformation are shaped by global 

discourses while also refracting through local 

socio-cultural realities, such as 

infrastructural deficits and economic 

inequalities.  
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The first research question, which asked how 

pedagogical visions are articulated in policy 

texts, showed a strong emphasis on 

technology as an enabler of innovation, 

competitiveness and access. The language of 

equity was, however, often aspirational rather 

than operational, with gaps created in how 

digital education could serve disadvantaged 

learners amid Nigeria's patchy broadband 

and power outages. A exposed by critical 

policy analysis, these visions reflect broader 

neoliberal framings of education as a driver 

of economic growth, rather than as a vehicle 

for social solidarity. The tensions between 

policy formulations and philosophical 

orientations were interrogated by the second 

research question in which critical pedagogy 

illuminated the silences around 

empowerment and learner agency, while 

African communitarian thought revealed the 

marginalisation of local knowledge systems 

in favour of global modernisation 

imperatives. These tensions suggest that 

digital reform is at risk of deepening 

structural inequalities if framed without 

adequate attention to cultural embeddedness 

and collective responsibility. Normative 

directions for a digitally mediated system 

were explored by the last research question. 

The findings based on hermeneutic and 

philosophical synthesis point towards 

principles of inclusivity, cultural 

responsiveness and ethical stewardship of 

technology. Reforms should foreground 

values of equity, collaboration and social 

justice as opposed to treating digitalisation as 

a purely technical project. This ensures that 

innovation does not eclipse belonging and 

care in the diverse contexts of Nigeria.  

 

The study, therefore, enriches contributions 

to educational philosophy and policy analysis 

since it demonstrates that critical engagement 

with policy texts cannot yield only 

descriptive insights but can also generate 

normative insights with invaluable 

implications. The implication for 

policymakers is that future reforms must 

embed digital strategies within local 

contexts, balancing global best practices with 

communitarian ethics to address 

infrastructural and socio-economic barriers. 

As for scholars, the research underscores the 

value of bridging empirical documentary 

analysis with philosophical critique to 

generate context-sensitive, transformative 

visions of education. The study's desk-based 

nature is a limitation. This could however 

could be extended through empirical 

fieldwork in Nigerian schools. Future 

research might test these insights via case 

studies or stakeholder consultations to refine 

implementation strategies 
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